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ABSTRACT

In present time history is a main subject in Indiachool curriculum and it has its own importance.
It is obvious that any country, any society, whitdesn't take an interest in its past losses ropfi losas not got deep
roots. It has been an important aim to teach historiniian schools to make students aware of natidimlislues after
independence from British rule. All government imlie, beginning with the colonial rule, has beéweaio the importance
of textbooks as a means to ensure their futuredstdoy hegemonising the young. In other wordstekeooks carried in

them political purpose of creating consent in threcwf the subjectéd

Kothari commission explained the aim of Social sadturriculum as “That is a combination of histquylitical
science as civics, geography and economics. Thefieaching social studies is to help the studengquire knowledge
of their environment, an understanding of humaati@hship and certain attitudes and values whiehvial for intelligent
participation in the affairs of the community, thimte, the nation and the world. An effective pamgrof social studies is

essential in India for the development of goodzeitiship and emotional integratién”
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INTRODUCTION

In Indian schools history is included in curriculdram class VI to class X (age group 11-16) asaaaiience or
social studies. The idea of social studies as aesubwas proposed by the Mudaliar commission repast
“Thus it is psychologically preferable to presembjects centering round the study of the sociairenment and human
relations under the comprehensive heading of “¢a&tiadies” than to teach a number of separate stgjke history,

geography, civics and economics in water tight carmpents®.

In primary schools from class®1to V (age group 5-10) a very little introductoryistory is taught.
In class XI and Xl (age group 16-18) history isigat as a main subject, who opts to choose hureaniiranch.
Other branches are Commerce and Science: studéritese branches don't study history. In Indianosth history

textbooks were always neglected by students.

Textbook are not the only source of knowledge imost nor the only way of encouraging the developnoéra

critical mind, although if sufficiently sensitivelyritten (and this is rare), they can perform bdtmctions.

! The study of History, Nehru, 1965, Nehru on sggietiucation and culture, Sita Ram Jayswal, p.85.

2 History textbooks in India: narratives of religionationalism, K.N Panikkar

® Education and national Development, Report ofetiecation commission, 1964-66, Vol.2, School EdacatNCERT
1970, First Edition 1966.

* Report of the secondary education commission, Nardaommission report, October 1952 to June 198®ystry of
Education, Government of India.
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The accepted function of textbooks is to provideaanework for the student to access knowledge paurdicular subject.

We generally don’t remember textbooks triggerinfycoative ideas in our school going youth
CURRICULUM FRAMEWORK

India got its freedom in 1947 from British ruleefta long struggle led by Indian National Congrespolitical
party formed by middle class English educated Imglidhey form the first government led by Mr. Jaarabhal Nehru as

Prime Minister.

The new government was quite alive to the coloof@racter of the Education and urgent need to mefir
as evident from several education commissions dt $&t up. The report of these commissions recomatkesteps for
evolving a national policy of education, which wiuhelp decolonize the education system. The promtuaif new
textbooks replacing the ones in circulation duting colonial rule was a necessary preconditioedifcation were to meet
the demands of the new nation.

With this in view the government set up the Natlo@auncil for Educational Research and Training BYRT)
IN 1961, entrusted mainly with the mission of pnépag school level textbooks. Among the textbookspared by the
NCERT the history books had attracted consideratimtion, both from academic and political rea8ons

The preparation or revision of textbooks undertakgnthe successive governments was part of thegeta
educational and political vision. For instance, ducational system that the post-independent gowent led by the
Indian National Congress tried to bring in to beivas integral to its commitment to secular-demaciadlity and society.
Such a commitment evolved out of the struggle ajagvlonialism and from a perception of multi-cudtu and
multi-religious national identity

Professor D.S Kothari expressed his desire fomanvative curriculum in his letter addressed tanthducation
minister Mr. M.C Chagla on June29,1966 as “If | nsay so, the single most important thing heeded isdw get out the
rigidity of the present system. In the rapidly chiawy world of today, one thing is certain: yestgrdaeducational system

will not meet today’s, and even less so, the ndedrorrow’™.

The overstatement of the case for Hindu-Muslim wrinitthe Nehruvian textbooks gave the Hindu natisha
their opening as they began to gather strengtinguhie 1970’s. The first hints of a stirring agaithe existing orthodoxy
took place in the aftermath of India’'s Emergencyl®#5. When the Congress party was defeated ireléwtion that
followed losing power for the first time since Inmmdence, Nehru's daughter Mrs. Gandhi was replagédorarji Desai,
an old fashioned Brahmin who famously used to belis day with drinking a glassful of his own urine.
The RSS found Desai’'s Government more receptithdio ideas than Congress had ever been, and Delézated that he
was prepared to withdraw from circulation sevetiatdry textbooks that the RSS objected to thoughglevernment fell

before it could do So

® National curriculum framework and social sciend@smila Thapar, The Hindu, Sep.5,2005.

® History textbooks in India: Narratives of religinationalism, K.N Panikkar.

"History textbooks in India: Narratives of religiobistionalism, K.N Panikkar.

8 Education and National Development, Report ofatiecation commission, 1964-66, Vol.2, School EdooatNCERT,
1970, First Edition 1966.

® India: The war over history, William Dalrymple.
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Parallel with this there has been a concerted attdog politicians of the Hindu far right to rewritéstory

textbooks used in Indian schools and to bring hists and the writing of history under their direontrof®.

In 1996 the proportion virtually doubled, and théPBbecame the largest party. After the 1999 geméeation,
with 179 seats, they were finally able to take téims of power firmly in to their hands. The newgmment moved
quickly to take on India’s historical establishmeamnd lost no time removing left — leaning histadgdrom position to
power. On Novemberl3, 1999, less than three moaftes the election victory, Romila Thapar was blkedkfrom
renewing her place on the Indian Council for Histalr Research (or ICHR). Soon afterwards she amdrakcolleagues
were removed from the Prasar Bharati, where thelyovarseen the historical content of what was hrasidon state — run
Indian Media. They were replaced by non-Historipaktical appointees from the ultra-nationalist feght, who also took
over India’'s major academic funding bodies. One the appointees, K.S Lal, was quoted as saying,

“People who were labeled communalist are now ingroWow it's our turn to write the histor}?”

Changing the textbooks was intrinsic to a reorigomaof education, which the new government headed
Bhartiya Janta Party (BJP), the political wing dhétl fundamentalist forces, was contemplating. Téw@ientation was
intended to inculcate political and cultural valueghich would impart ideological legitimacy for airdu nation.
The Discipline central to this project was histobgcause a nation’s identity is inevitable enmeshil its historical

consciousnes$

The National Curriculum Framework for School Edimatdesign by BJP led central government in
November 2000 proposed an indigenous history autnn as “Study of Indian civilization and its rictultural heritage
along with other world civilizations and their inteonnection may be the major area of study drasemfhistory.

It ought to include the different cultural movemeiaind revolutions in the life of the country andoathe spread of its
culture in other landd The Europe-centered view of the world must chafiges would render topics like the discovery

of India or America by Europeans irrelevant foritmdstudents™.

The underlying assumptions and the interpretatifiecgire of the textbooks prepared by the NCERE timpart
an unmistakable religious character, privileging thindu as the embodiment of the nation on thesliokideas and
arguments earlier advanced by communal ideologikesM.D Savarkar and M.S Gowalkar. This is inspireg the
political project of Hindu fundamentalism, to trémsn the multicultural and multi-religious Indiamation in to an

exclusive Hindu statd

In May this year(2004), to the amazement of eveey@and in defiance of every opinion poll, the BJErav
narrowly voted out of office, and the Congressmatd to power for the first time in six years. Quighe first action of the
new government was to sack J.S Rajput, the man hasosupervised the production of the BJP’s textbpakd to

authorize schools to return to the old textbookhkefy wished, pending a full reviéy

19 |ndia: The war over history, William Dalrymple.

™ India: The war over history, William Dalrymple.

12 History textbooks in India: Narratives of religonationalism, K.N Panikkar.

13 National curriculum Framework for school educatipage 63, NCERT, November 2000.
14 National curriculum framework for school educatipage 64, NCERT, November 2000.
!5 History textbooks in India: Narratives of religionationalism, K.N Panikkar.

'8 India: The war over history, William Dalrymple.
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In India, Education is an item in the “concurreist’l which means that both the states and the URwderal
government can enact legislation in the Educatémos-’.

India is divided in to 28 states and 7 so-calleditih Territories”. The states have their own elégevernment
while the Union Territories are ruled directly thhetGovernment of India. There is a national orgation that plays a key
role in developing policies and programs, callegl Hational Council for Educational Research andrimg (NCERT)
that prepares national curriculum framework. Eaelteshas its counterpart called State Council ftudational Research
and Training (SCERT). These are the bodies thaingisly propose educational strategies, curricodalagogical schemes
and evaluation methodologies to the states depattofeeducation. The SCERT generally follow guideB established
by the NCERT. But the States have considerablel@meen implementing the educational systém

India has a multi party system of democracy. Atiarat! level Congress and BJP (Bhartiya Janta Pantg)
two parties which generally led the Center Govermm&hough Congress ruled India more than six desdudit in many
states they never formed the government and regjaréies are very important if it concerns stasseanbly elections.
When BJP or other regional party forms governmera state they tried to change textbooks accortdirtigeir ideology as

according to Indian constitution, state governntexrgt power to make law about education.

The move to unify, standardize and homogenize caagainst a series of barriers; it was subventadi@ous
levels. Production of textbooks became a site gbtiation and political battlé$ So in India, there are many types of

history books and certainly there are variationthacontent.

In fact the textbooks produces by the NCERT arel usdy in three percent of schools. The textboddexdun the

remaining schools suffer from the same malady, ggestihey are much worSe

As Romila Thapar noted historian comment on NCF5280d stated the problem of variations of the hysto
textbooks. “The NCF favors a plurality of textbookge seem to forget that such a plurality alreadgtein the textbooks
being used in state and private schools. The ptyrains the gamut from quality textbooks to a céete negation of
quality. Currently being used as textbooks areotdeNCERT history books, SCERT books in Delhi, books used in the
states such as those used in Gujarat, and the head in a variety of private schools as well asditin schools,
Madarsas, Shishu Mandirs and such like.

Some teach good quality history, others have replabistory by fantasy with pernicious implications.
If all these books claiming to be textbooks arerentty prescribed, than who is to judge the legitiy of these books,

specifically as textbook$®.

Professional history writing had developed in Indiace the beginning of the twentieth century, becihool
textbooks continued to be written by non-profesaisnNeeladri. We talk about analytical and critjcagment of history
by the students but we don’t have even qualitybeaks. India has a huge population and Educatioalfas still an aim

even today. In India history teaching never tramslatself in to a concern for the children who atehe receiving end.

" Federalism and education in India, Dr. Venkatara®alaji.

18 The education system in India, Dr. V. Sasi Kumar.

19 Teaching history in schools: The politics of teodks in India, Neeladri Bhattacharya, History Wdwigs Journal, issue
67, Spring 2009, p. 99-110.

2 History textbooks in India: narratives of religinationalism, K.N Panikkar.

L National curriculum framework and social sciend@smila Thapar, The Hindu, Monday, Sep5, 2005.
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In system which neglect even basic areas likedégrand innumeracy, which would bother how weltdrig is taughf.

A textbook in history should provide the infrastiwe of the subject: reliable information about ffast, an explanation of
how the information can be analyzed and what #llis tis implicitly or explicitly about aspects diet society in which we
live. The range selected would vary according ® gkllabus requirement. As more data become avaikahd causal

connections are enlarged, the analyses can cffange

NCF 2005 which was constituted by the NCERT on itigication of Congress government formulated the
guidelines for curriculum and history textbooks &ritten again. At present these history booksbaieg used in Center
government schools. The guidelines mentioned by M@F 2005 about history curriculum are as follows.
At the same time, Indian history should not be kug isolation, and there should be referenceeeetbpments in other

parts of the worlef.

The focus will be on contemporary India, and tharher will be initiated in to a deeper understagdaf the
social and economic challenges facing the natinrkeleping with the epistemic shift proposed, thedkebe discussed
from multiple perspectives, including these of 8@ and ST and disenfranchised population. Effdrtailsl be made to
relate the content as much as possible the chiklereryday lives. In History, India’'s freedom mowent and other
aspects of its modern history can be studied ad waelsignificant developments in other parts of therld.
History should be taught with the intent of enaplstudents better understand their own world aed thwn identities
came in to being as shaped by a rich and variet ptistory should now help them discover processlwnge and
continuity in their world, and to compare ways ihigh power and to compare ways in which power amdrol were and

are exercised.

After more than five decades of independence, tide&ah system of education has not been able todate the
history of post-independent India in the schookicuium. In certain states like Uttarpradesh, tistdny textbooks offers
in a few pages a sketchy run of the main eventshthee occurred since 1947, but this kind of cogers essentially a
listing, not history. For the majority of school#chien, the history of India starts in Ancient tisnand comes to an end in
1947°,

CONCLUSIONS

Though the efforts have been done and authoritieyery much concerned but the aim to prepare atdnaind
homogeneous history textbooks is still not achievadoresent scenario one History curriculum fdrladlian schools is
not possible until India would be governed by ggkdmparty at center and states level both. Unid tiot happened there
will be always conflict on history textbooks. In 2D there is general election in India and in cassent government
could not repeat itself, NCF 2005 would be withdnaly new government and History textbooks wouldrdoevritten.

It's the job of politicians and academicians toctean an agreement to have the same history tek$tfoo whole India.

2 prejudice and Pride, Krishna Kumar, 2001, p. 2.

% National curriculum framework and social sciend@stnila Thapar, The Hindu, Monday, Sep5, 2005.
4 National curriculum framework 2005, p.51.

% National curriculum framework 2005, p.53.

% prejudice and Pride, Krishna Kumar, p.74.
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